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I am a teacher! To be more direct, I am an art teacher. I have been trained at one of the nations’ best universities and I have experience in my vocation. Not only do I have experience as a teacher, I have experience as an artist. Why then, am I seen as a sub-species by the administration of the Lansing School District? There are 14 elementary art teachers that work with me in what is called the Art, Music, and Physical Education Department. We are lumped together, because we are seen as release time for the regular classroom teachers and not seen as a core-curriculum subject. In 2001, the federal government of the United States of America passed the “No Child Left Behind, Act.” This law spells out exactly who should be teaching the children of this nation and what qualifications they should possess before they can teach. The Michigan Department of Education has interpreted and clarified the No Child Left Behind, Act concerning art teachers and supports them. Yet, the Lansing School District still chooses to ignore the law, viewing the art teachers as expendable components, or a necessary evil, within the district. I have a personal problem with their view of us and would like to show that we (I) can be an integral part of a student’s education.
I have always been able to draw. I do not know why. It does not run in my family. I used my artistic talents as an excuse to be an occasional recluse as I grew up. I did not take my talent seriously until I had a former gym teacher tell me that I would not pass my art class. I had signed up for Art during my sophomore year of High School, but my Art teacher moved to Colorado right in the middle of the semester. The school’s gym teacher took over for her and, since he had me as a freshman (let’s just say I was not his favorite student), he told me to leave; I would fail the class, so save myself the trouble. I despised this and tried harder than anybody else in the class. I passed the class with an “A” and it set me on a path woven with Art in and out of time. I went to the Genesee Area Skill Center and took 900 hours of Commercial Art training. I wanted to attend a college that specialized in art (Kendall, in Grand Rapids, MI), but life got in the way and my higher education had to wait. All long my life, I took the time to draw. Usually it was famous sport stars that I wanted to meet. I would draw them and take the artwork to Detroit when that player was in town for a game. I would ask for an autograph and I succeeded more times than not for many years. Eventually, I branched out from sports art, to landscape paintings and ceramics. I started to get recognized for my work, even selling a few pieces for charity. But, again, life got in the way and I slowed down, eventually falling off the art-world map. All of this would eventually come into play when the time came. I have included a link to my web page if you would like to see my talent. The URL is: http://www.doublezerograffix.com

At 35 years of age, I decided I needed a change of careers. I had put 16 years into the machine and tool trade and I could see that there would be no future for me in the form of retirement. I would work at my maximum pay and have to provide for myself in the form of a 401K retirement plan, but, with a wife and four children, I could never put enough into that account to make it worth the time, or energy. My wife was shocked when I presented to her my idea of going to college to obtain an art teaching certificate. I applied to the University of Michigan-Flint and set a goal of two years to finish 90 credit hours. I also attended Oakland Community College, where I received an Associate Degree in General Studies (Miller) and an Associate Degree in Applied Science, Fine Arts Visual (Miller), and transferred the credits to U of M-Flint. I used Mott Community College as a guest student and obtained some art history classes, but most of my education was obtained at U of M-Flint. It took everything I could give it, but I reached my graduation goal in the spring of 2005 with a 3.66 overall grade point average (Miller). While at U of M-Flint, I had to take the Michigan Test for Teacher Certification in order to obtain my teaching certificate from the Michigan Department of Education. After I passed this test, I was awarded with a Provisional Certificate, with an LX endorsement (Miller), and could officially apply for an art teaching position anywhere within the state. Hooray!

One of the classes I had to attend dispersed a lot of information concerning the 2001 No Child Left Behind, Act (NCLB) and how it applied to today’s teaching requirements. At first, it sounded like a whole lot of politics to me. It did not make sense and I really did not want to hear about it. But, now that I am fully immersed in the teaching trade, I have had time to investigate the NCLB and see how it applies to my position. I recently used some of this information to write a paper for Michigan State University’s TE 870 class I am attending. I cited the NCLB Act directly as an opening paragraph to show how, and why, this Act recognizes Art as a core curriculum class. I quoted, 


“In 2001, the Federal Government passed the “No Child 

Left Behind” Act. We all know the act as NCLB. 

According to NCLB, 20 USC 6601. “SEC. 2101. 

PURPOSE, Item 2, the purpose of the act is to, “hold local 

educational agencies and schools accountable for 

improvements in student academic achievement. 

Further clarification of who this act effects is spelled out in 

20 USC 6602. “SEC.2102.DEFINITIONS. It states,




“‘‘In this part:



‘‘(1) ARTS AND SCIENCES.—The term 
‘arts and sciences’ means—



‘‘(A) when referring to an organizational 






unit of an institution of higher education, 
any academic unit that offers one or more 
academic majors in disciplines or content 

areas corresponding to the academic 
subjects in which teachers teach; and
‘‘(B) when referring to a specific academic 
subject, the disciplines or content areas in 
which an academic major is offered by an 
organizational unit described in 
subparagraph (A)”( Miller w/subordinate citations).
The NCLB has a lot of people in an uproar. There are a lot of flaws within the Act that, in my opinion, leave 100 percent of the nations’ schools at risk of eventually “failing” per the wording of the Act. But, I do like the fact that the government has put in writing, how schools are accountable to the families, and students, they serve by employing teachers that are highly qualified and knowledgeable in their content areas. There were too many people teaching subjects they had little, or no, business teaching. It is my belief that a teacher cannot disperse the necessary information spelled out in individual curricula if they do not know the subject matter first. The NCLB, in its recognition of art as an entity, does so too. 
Acknowledging Art was only the first step the NCLB took in saying that Art is a necessary component in education. The Act took Art and created a subpart specifically for it. As I previously quoted in my essay written in Michigan State University’s TE 870 class, 


“A deeper look into the law will expose the section that is specific to 
the Arts in Education. This section states that the NCLB Act is also 
designed to support Art as an integral part of both levels of education, 
elementary and secondary. The Act also states in “Subpart 15-Arts in 
Education, 20 USC 7271, “SEC.5551.ASSISTANCE FOR ARTS 
EDUCATION, that one of its purposes is, “To help ensure that all 
students meet challenging State academic content standards and 
challenging State student academic achievement standards in the arts.” 
This portion leaves the curricula up to each state to establish the 
benchmarks and standards the teachers are to follow while instructing 
their students. The State of Michigan has performed that task and has 
its Arts Education, Content Standards and Working Draft Benchmarks. 
The expectations are broken down into 5 categories, PERFORMING, 
CREATING, ANALIZING IN CONTEXT, ARTS IN CONTEXT and
CONNECTING TO OTHER ARTS, OR DISCIPLINES, AND LIFE 
(Miller w/subordinate citations).


The Michigan Department of Education has an endorsement classification list, stating who may teach in particular subject areas. There are three concentrations and certifications codes in the art realm; they are Art History – LX (now an obsolete classification), Visual Arts Education – LQ and Visual Arts Specialist – LZ (MI-1). By holding one of these endorsements, the Michigan Department of Education acknowledges a teacher as fully capable to teach in any of the following classrooms: Visual Arts, Visual Studies, Art, Drawing, Painting, Sculpture, Ceramics/Pottery, Design, Art Appreciation, Illustration, Computer Graphic & Design, Video, Photography, Film, Art History, Art Criticism, Aesthetics, Fiber Arts, Jewelry or Yearbook (MI-2). The Michigan Department of Education classification list also clearly states how these certifications fulfill the requirements spelled out by NCLB. It states, 

“Holders of LX, LQ, or LZ endorsements, who have passed the LX, 
LQ, or LZ MTTC, may teach these classes in the grade levels 
indicated on their teaching certificates. Holders of LX, LQ, or LZ 
endorsements may demonstrate HQ status to teach the bolded, 
italicized classes in the grade levels indicated on their teaching 
certificates, by completing an art major (or its equivalent of 30 

semester credits) or by meeting the criteria established by High 

Objective Uniform State Standards of Evaluation (HOUSSE)” (MI-3).
By following this format, the state of Michigan has shown that it wants the schools to hire competent individuals to teach Art to its students. By hiring a teacher with the above mentioned qualifications, the schools would be in compliance of the NCLB Act and the children would be assured of having a competent teacher to disperse the curricula.


The “HOUSSE” term used above is the only possible way to bypass the NCLB Act. According to The National Evaluation and Technical Assistance Center for the Education of Children and Youth Who Are Neglected, Delinquent, or At-Risk (NDTAC), 

“An alternative method to assessing teacher subject matter competency 

is the High, Objective, Uniform State Standard of Evaluation (HOUSSE). 

HOUSSE allows current teachers to demonstrate subject matter 

competency and Highly Qualified Teacher (HQT) requirements through 

a combination of proven teaching experience, professional development, 

and knowledge in the subject acquired over time through working in the 

field. Some examples of requirements that States use to measure a 

teacher’s competency in his or her subject area are writing curriculum, 

assessments, or both; teaching a course at an institution of higher 

learning; being a peer mentor; receiving regional, national, or State 

teaching awards; and having a certain amount of teaching experience, 

just to name a few. Hours spent completing the requirements earn a 

certain number of points that each teacher must accumulate to prove 

that he or she is highly qualified. A teacher may choose this route 

instead of demonstrating competency through examination, college 

major, college major equivalency, graduate degree, or advanced 

certification in the core content are taught” (HOUSSE-1).

I became a teacher for a few reasons. One of the main reasons is due to my poor opinions of teachers in general. There were a number of negative experiences I had with my instructors as I grew up and I felt that I could use them as a way to mold myself as a teacher, but take the opposite route and turn their negatives back into a positive. I have said it before and I will say it again, I think that a lot of people in the teaching profession have become “Information Parrots” and use the same old antiquated ways they were taught. I believe that a teacher in the 21st century needs to be able to find new and exciting ways of reaching their students. Our children have the attention span of a gnat and we need to find ways to reach them, intrigue them and keep their interest before we can start to teach them. To put it plainly, we are losing the next generation because we are not adapting to their world.



Studies have been performed and they prove the ineffectiveness of Lecture Style teaching. One study from 1969 showed that between 10 to 20 percent of information given via lecture was retained after one week. Written information (reading) was retained at the same rate as well. Visual and Participatory methods of teaching had proven themselves to be effective techniques, with the students being capable of recalling the information at 65 to 70 percent, one week later (Dale 1969). Another study on the same subject, nearly 20 years later, showed that only 17 percent of lecture information was maintained without refreshing the memory of the listeners after one week (Why Not Lecture). A more recent study states that only 5 percent of lectured information is retained if it is not presented with audiovisual support (Stahl).


If lecture styled lessons are ineffective, why do we still use them as the primary source of classroom instruction? According to “The Learning Revolution,” by Bruce Campbell, there are seven different ways in which we learn, but today’s schools concentrate on only two. He states that Verbal/Linguistic and Logical/Mathematical pedagogies have dominated the Western societies and that we are forgetting the other five, which are Intrapersonal Intelligence, Interpersonal Intelligence, Musical Intelligence, Spatial Intelligence, Kinesthetic Intelligence (Campbell). Of those five intelligences, Art can reach four with ease. Intrapersonal Intelligences can be reached through the reflection of current projects. Interpersonal Intelligences can be reached through the cooperative creation of projects. Spatial Intelligences are all centered on Art media and puzzles and Kinesthetic Intelligences are all in the hands-on forms of learning. With a little effort an Art teacher can develop cross-curricular lessons that include the remaining three intelligences by including music, reading and problem solving within the project.

During my first years of teaching in the Lansing School District (LSD), the Art, Music and Physical Education (AMPE) teachers were all included in what had been labeled the “Lincoln Center Immersion” (LCI). The LSD had been given a grant that enabled the school to have the Lincoln Center of New York send some of its instructors, along with Program Manager of Teaching Artists and Strategic Alliances, Heidi Miller, to help train the AMPE teachers to develop cross-curriculum lessons. Ms. Miller had the base lesson and all of the teachers were placed in small groups. Each assembly had to collaborate and design follow up lessons that were centered on a “Line of Inquiry.” An example of this can be seen in the lesson developed based upon a workshop conducted by the Lincoln Center consultants called, “Doorway For the Blues.” The Lincoln Center personnel had us congregate at Michigan State University’s Kresge Museum to view a work of art right inside the door. This piece, “Doorway for the Blues,” by John Scott is a linear sculpture that has parts sticking out all over and about every color imaginable. We sat and studied the sculpture, discussed the concept behind what we thought the artist had created it for and admired its beauty. After that we gathered in a classroom and thought of ways we could use this idea in our classrooms.


I designed a unit of two lessons, which lasted seven weeks, which took my 4th grade students into the world of line (lesson plans are included as an addendum). We started out with two-dimensional Monochromatic paintings and ended with Papier Mache’, three-dimensional sculptures of our own. The Monochromatic paintings began with a lesson that asked, “How does a line “feel and what does a line look like in motion?” The students listened to a song as I played it on my CD player, and then physically acted out different kinds of lines, squirming on the floor, before they drew it on paper. After a lot of different lines were discussed, we talked about color. What mood does a color represent? Red can mean anger, or love. Blue can portray cold, or serenity. Then I introduced the students to the value of a color. By adding black, or white, to a hue, you change the brightness of that color. We combined the three portions together and created a line-filled, value-added, Monochromatic painting (Monochromatic Unit). After we painted our pieces, I introduced the students to the concept of three-dimensional sculptures. We worked with newspaper and, in small groups, the students built the skeletal structures necessary to support a skin of Papier Mache’. There were a lot of problems with collapse when the students placed too much wet newspaper on their designs, but they did not care, they were having too much fun. We painted the final results in Monochromatic format, tying the two parts of the unit together and presented the artworks for the whole school to see (Linear Sculpture Unit). I think back to those sculptures and laugh at how hideous they were, but the students loved to make them and they learned much more than they knew they did. We learned about: 

· Line

· Movement

· Expression

· Compositional Placement

· Geometric/Biomorphic

· Colors/Hue

· Expression

· Tint

· Shade

· Painting Techniques

· Skeletons

· Human

· Structural/Architectural

· Team Work
· Musical Inclusion

The two lessons approached the Spatial, Kinesthetic, Intrapersonal, Interpersonal, Musical and Logical/Mathematical Intelligences without the students even knowing it. All they could see was the fact that they were doing something out of the ordinary cut-and-paste routine. It was “Authentic Learning” at its finest.

To show my interest in my position, I signed up for some of Michigan State University’s, Educational Technology courses. These three accelerated classes taught me how to use computers more efficient and gave me some experience with some Microsoft programs I had never used. I also developed all of the necessary paperwork to apply for a grant, to gain monies for educational technology to be used in my classroom. I chose to emulate a traveling piece of technology called “The Smart Cart,” which I had seen in use while at U of M-Flint. This is nothing more than a cart that has a wide variety of teaching tools all prepared for a traveling teacher to use when applicable. Being an Art teacher on wheels makes it nearly impossible to implement computers, or other forms of electronic tool into any lesson, so I chose to design a cart that would help solve that. The “Smart Cart” would begin with a standard computer. It would serve as the “brains” of the unit, operating each item in a central location. Next some form of visual projection. When you move around, you want to keep things as portable as possible. You keep visual images small, but then they are hard to see if you have a large class. An “Elmo” or Epson ELPD CO5 document camera (coupled with a projector) would serve as a visual enlargement system, making it easy to demonstrate a lesson to the students. A DVD/VCR player would be attached to show video examples. I-Clicker, Student Response System remotes could be connected, which would allow instant access to quiz/test results, or answers to questions posed in class. A “Smart Cart” would be just a start in bringing a traveling Art teacher up to the 21st Century. The students are already here, why can’t we catch up? Plus, the “Smart Cart” would allow any teacher the means to reach the multiple intelligences discussed above.

As specialists in the AMPE Department, we are expected to relieve the classroom teachers. This is written in the contract between the LSD and its teachers. In Article 8, Section B, Part 2, subsection b, it states that, 
“Elementary specialists (art, music, physical education, media, etc.) 
shall provide for 600 minutes of planning and preparation time for 

each full three-week period for an average of 200 minutes per week.
In 2008-2009, the amount of planning and preparation time shall 

increase to 675 minutes for each full three-week period for an 

average of 225 per week” (LSEA).

This is the only place where we are mentioned as an entity. We (the AMPE teachers) do not really have a problem being seen as release time, but we do have a problem with not being supported by our own school. The LSD has paid for Art supplies, but our budget has been $2.40 per student, per school year. With the cost of supplies escalating it makes it real hard to provide quality lessons for the students. The only saving grace I had found was in the fact that I serviced about 600 students each year. I have found a great supplier who negotiates the prices of her wares and it allows me to purchase a couple extra items for my students. 

All of my training, experience and abilities help make me a Highly Qualified teacher, capable to teach Art to the students of my school district. I have obtained the necessary degree and passed the required tests to be recognized by the law as an Art teacher. I have shown great care for my profession and my schools of placement. I have made literally thousands of friends out of my students over the last 5 years, but it is not enough to keep my job. I have been laid-off after each of the first four years of my teaching career. Cut backs in governmental funding give cause for the LSD to release me from my post, but I keep getting called back just as the next year begins. One of the main reasons I lose my job is not due to the cutbacks though, it is due to the LSD interpretation of the NCLB Act. They claim that an elementary teacher with an “All Subjects” certification is Highly Qualified to teach Art, or any other specialty. The last time I was released, the person taking over my post said to a couple of my colleagues, “I don’t know a thing about Art, but if it means saving my job, I’ll do it.” This upset my fellow Art teachers, because with this mind-set, how long would it take before somebody bumped them out of their jobs, because it “looked” more desirable? There are three people in the LSD Art program that do not have the proper credentials, but would be exempt under the HOUSSE clarification. But there are two other teachers that are currently teaching Art to the students with little to no experience in the field, but have been teaching in a self-contained classroom instead. Two other classroom teachers have tried their hand at teaching Art instead of working in their field of strength and they have since left the program. They had a hard time adapting to the demands of being an Art teacher and found other places to go.

I am an experienced individual. I can teach. I can draw. I can relate to children and make them better students. The Federal Government recognizes my position as a necessary component to today’s teaching environment. The State of Michigan, Department of Education recognizes my position as a necessary component to today’s teaching environment. The University of Michigan-Flint has prepared me to be a necessary component to today’s teaching environment. Why then, can’t my employer treat me like a necessary component to today’s teaching environment? I am thankful for my job, do not take this the wrong way, but I would like to be treated with the respect I have earned. The department I work for helps relieve other teachers so they can better prepare themselves, their classrooms, or their lessons. We have performed near miracles, teaching a student a whole year’s worth of Art on only $2.40 per year. We travel between schools and most of us travel between classrooms as well. We do not ask for much; we just want to open the world of art up to the students. All we ask for is a little respect and some job security. If your employer ignored the law and it cost you your job, you would be upset too. The specifications have been spelled out by the letter of the law, but my school chooses to interpret the law in a manner that goes against all I have done to stand where I do. I have proven myself a competent, experienced, insightful teacher that is capable of being an asset to my district, all I would like is to know I will be there to finish what I started…my career.
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ADDENDUM

MONOCHROMATIC

Class: Introduction to, or General Art.

Grade Level: 4th Grade

Project Duration: 3 – one hour class periods.

Objective: 1.) The students will be exposed to a wide variety of music genre.


       2.) The students will understand biomorphic/geometric lines.

                   3.) The students will understand the Value differences of color and how 



different colors express different emotions/meanings. 

Standard(s) Met: 1.) Content Standard 1 (Performing) Elementary School Visual Arts 




1:3

                                    Use visual characteristics and organizational principles of art to 




communicate ideas.
                              2.) Content Standard 3 (Analyzing in Context) Elementary School 




Visual Arts 3:1

                                    Generalize about the effects of visual structures and functions and 




reflect upon these effects in personal work.

Project: While listening to teacher-selected music, the students will create one 


   continuous biomorphic, or geometric line which utilizes an entire sheet of 


  12X18 drawing paper. The line must represent the "mood" of the selected music. 


  Once the line has been finished, the student will fill in the spaces using one color 


  only, yet creatively. The color chosen by the student will be of a variety of 


  Values, ranging from near-black to near-white, but not total black or white. After 


  everything is complete, each student will stand and describe their artwork, 


  stating the "mood" and substantiating the choice of color.

Materials: 1.) 9X12 Newsprint


       2.) Drawing Pencils


       3.) 12X18 Drawing Paper

                   4.) Tempera Paints (R, O, Y, G, B, V, Bl &W)

                   5.) Paint Trays

                   6.) Paint Brushes


       7.) Water Cups

Directions:



Day 1:




1.) Introduce lesson





a.) Ask for prior knowledge of biomorphic or geometric 





     lines. What does a line look like? What does a line 





     sound like? Do students know what different colors 





     represent? How can color change a mood or feeling? 





     How does music affect a person’s mood?




2.) Explain the "mood" of a color.





a.) Red –  Passion, Danger, Power





b.) Orange – Energy, Warning





c.) Yellow – Cheer, Warmth





d.) Green – Tranquility, Peace, Harmony, Balance





e.) Blue – Calm, Depression





f.) Violet – Royalty, Spiritual, Truth, Serenity




3.) Demonstrate and define the value of a color. By adding black or 




     white, you will change how bright or dark a color is, creating 




     the necessary shades for this lesson.




4.) Explain the "mood" of a line. Let the students describe, 




     demonstrate and act out all of the different lines they can think 




     of.





a.) Sharp Corners – Agitated, Brisk





b.) Smooth Corners – Calm, Peace





c.) Straight – Flat, Indifference, Apathetic 




5.) Show personal, and any former student example(s)




6.) Play music (about 1 minute from each song) and have students 




     draw a thumbnail design on folded newsprint for 8 songs 




     chosen from the CD.




7.) Have students choose their best thumbnail and enlarge the 




     concept to the 12X18 paper.




8.) Start painting (if time permits)



Day 2 and 3: 




1.) Students on painting task.



End of Last Day:




Each student stands and explains their artwork's mood and
meaning.

Resources: 1.) CD (or CD's) with a variety of music styles

                    2.) Personal example


        3.) Former student examples

Vocabulary: 1.) Mood – State of mind or feeling.


          2.) Line – A dot in motion.

                      3.) Biomorphic Line – A line that is representative of nature; curvilinear.


          4.) Geometric Line – A line that is representative of man made items.

                      5.) Apathetic – Lack of feeling.

Project Assessment: 




S = Satisfactory




N = Needs improvement
LINEAR SCULPTURES

Class: Introduction to, or General Art.

Grade Level: 4th Grade

Project Duration: 2 – one hour class periods for models.



       4 – one hour class periods for making sculptures.

Objective: 1.) The students will express creativity through line.


       2.) The students will experience creating art, working with a team.


       3.) The students will demonstrate gained knowledge of applying color to 



create a “mood” within artwork.

Standard(s) Met: 1.) Content Standard 1 (Performing) Elementary School Visual Arts 




1:3




Use visual characteristics and organizational principles of art to 




communicate ideas.



      2.) Content Standard 1 (Performing) Elementary School Visual Arts 




1:4

                                    Be involved in the process and presentation of a final product or 




exhibit.
                              3.) Content Standard 2 (Creating) Elementary School Visual Arts 2:1




Apply knowledge of materials, techniques and processes to create 




artwork.

Project: Each student will create a model of a linear sculpture, using modeling clay, pipe 


   cleaners and a variety of “found” items. After the process of elimination, 3 


   models will be chosen to be turned into a real linear sculpture. Paper Mache’

   will be the medium used to create final sculptures. Skeletal/structural integrity 

   will be important to the final presentation.

Materials: Models

       1.) Modeling Clay


       2.) Pipe Cleaners


       3.) Q-Tips

                   4.) Tooth Picks

                   5.) Small Cardboard Tubes

                   6.) Any other small, linear items hanging around supply closet

Materials: Sculptures

1.) Newspaper

2.) Flour

3.) Water

4.) Disposable Turkey Roaster (3)

5.) Plastic Drip Cloth (6)

6.) Masking Tape

7.) Tempera Paints (all colors)

8.) Paint Brushes

9.) Water Cups

10) Paint Trays
Directions:



Day 1:

1.) Introduce lesson, telling the students that they will build upon the knowledge gained during the Monochromatic lesson. Ask 

      about line and color. Can line represent a mood? Can line go 

      away from a piece of art? If so, what directions? Does color 

      represent a mood?

2.) Distribute materials and have students create a small sculpture 

     that concentrates on using “line” as its main part. Tell them that 

     most models will not survive the day and the supplies will be 

     recycled for the next week.

3.) Students create linear sculpture models.

4.) Go through models, keeping those that used line.

5.) Recycle extra materials.



Day 2:

1.) Go through remaining models, showing those that used line as main part of sculpture. 

2.) Give everybody time to start over or continue forming models.

3.) Have students look at each sculpture and vote for their favorite three. Through democracy, and the process of elimination, the students will narrow the models down to three sculptures to be made into reality.

Day 3:


1.) Divide the students into 3 equal teams with the creator of the 

                 three models as the “Captain” of each team.

2.) Demonstrate how to roll newspaper into small tubes and talk

     about the skeleton of a building. How does it compare to the 

     skeleton of a person? What would happen if it were not there? 

     Show how to tape rolls together and cross-support joint areas 

     (this builds a stronger skeleton).

3.) Students on task.

4.) Place sculptures in safe location.



Day 4:

1.) Remind students to concentrate on structural integrity.

2.) Demonstrate how to dip newspaper in flour/water mix creating paper mache. Drape over skeletal formation in a few layers, but not too many, or else sculpture will collapse.

3.) Students on task.

4.) Place sculptures in safe location.

Day 5:


1.) Students on task.



Day 6:




1.) Students paint finished sculpture.

Resources: None

Vocabulary: 1.) Sculpture – The art of carving or shaping figures

                      2.) Paper Mache – English version of “Papier Mache’,” which is French for 



   mashed paper.

Project Assessment: 




S = Satisfactory




N = Needs improvement
